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Behaviourism contends that behaviour is controlled by its consequences, whereas humanism or a guidance approach believes that individuals are governed internally, not externally, Table 1 further contrasts the two styles of discipline.

Table 1: Contrasts between controlling and guidance styles of discipline

Discipline style
Control
Guidance

View of children
Negative
Balanced
View of disruptive
Naughty
Inevitable
behaviour
Inappropriate
Occasions for teaching

Origins of disruptions
External
Internal or external stress



Reactions against a denial



of children’s autonomy need
Goals
Obedience
Considerateness


Compliance

Locus of causality
External
Internal

Adult’s role
Boss
Leader

GUIDANCE METHODS

In the event that behaviours are governed internally, imposing penalties (‘consequences’) is virtually irrelevant – and ineffective, because guidance aims to teach consideration of others, whereas consequences focus children’s minds on what happens to them when they behave in particular ways.

•
Instead of using rewards (including praise), guidance employs acknowledgment, which provides authentic feedback about a skill or a quality that children have exercised. This expands their self-concept, rather than adding to their ideals, and promotes a mastery orientation to learning, whereby children put in effort in order to become competent, rather than to earn a reward.

•
A guidance approach teaches children; it does not punish – because punishing children for behavioural mistakes would amount to punishing them for being children, as children will inevitably become emotionally overwhelmed and act thoughtlessly sometimes. Given that children aged over two years typically know how they should be acting but have temporarily lost command of themselves, the adult’s task is not to teach the appropriate behaviour, but instead to teach children how to manage their own emotional arousal. Only two methods for managing high emotion have ever been identified: namely, gaining emotional support from someone close to us, or engaging in an activity that soothes our nervous systems. Adults will teach children both these methods, with the circumstances at the time determining which method they employ.
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